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10 . Background

1 The belief that teachers should listen to what children voluntarily say about

a work of literatt-A.rather than tell children what they should say has a

substantial body.of supportive research. Purve;'and Beach'(1972) indicate that

studies of response to literature, dating froM 1929, tend to establish 'categories

for tlesifying"responses. More recently, cooper and Purees (1973) and Lid and
. N

Handle' (1974) have attempted to pepularize the notiottha4,voluhary Cognitive

and affective responses to literature can be described and evaluated in the everyday
.;

.1i
.

A

Classroom setting'.

Researchers have effectively described' the verbal reeppnses of older children

-and adolescents (Loban, 1954; Squire1956; Pvves and Rippere, )968). But whit

about young childrerk in the ereMentary school grades who lack thefluency of their

older brothers and sisters? Might their responses provide significant infOrmation .

Concerning their knowledge and feelings about literature?f.
In wori14g with adolescents, Petrosky ,(1977X more than suggested that

respons e to mterature Is a reflection 'of cognitive and affective Aelopmegt, that

F j ch ildren's responses to literature could evolve longitudinally. In effect, one

. .. / !
.

might be able to masure or describe an individual's chaitges in response.patterns
.

. - ...

wrbitard tpe same piece of literature.

#. Ihe way,to investigate developmental,response is to>perform longitudinal.

,
. ,

studies. Selecting a group of students, one might, over a period of years, have
I
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teem repeatedly read a given-selection, then compare and contrast the responses
.,

to each reading7T-Or, one tould, over .a period of yeirs, have certain designated,

AtudentS read and respond to a serilsOfselections, then, compare and contrast
,.. , $

these responses.' More expediently., one might_ sample Stud

f

ntS Ovarying a ges from
,

-

the tame popul.ation, expose them-to a given work of:liieiature_and compare, by age,
$

Irespopes! I chose' this last method.
.

Preliminary Studies of Nonverbal Response to Literature

I conducted exploratory.studies, attempting to descri

patterns of kindergarten, first, second, third, and fourth
. A

studies concentratdd Cin'eat are, from children, More retri

responses, than ei her speaking or composing: drawings.

tudy. (Danlan, 1976) attempted to compare the `types of drawingsThe first

-6

$

differences in response

grade children. Both

evableang....knalyzable'

primary school children made ifter.having The Giving Tree ,read to them. The., \,,x .

Giving Tree,/ y Shel Silverstein, is4ttale of a.tree's lifelong devotion to a.
;r

.
,

A

ro
%.

When the bo is young, the tree provides pleasure and shade. As the boy_grouts(pldeY,
0

he Mikes re. materialtic demandseon the tree--applei to sell, branches to build a
t : I

.house, a rank to/Make a boat. At the end, when the ttee has nothing left to give,
/

the ieby 40W olyd and sad, uses the stump as a seat. Since The Giving Tree is a

fable f'grtth and development, it seemed a most appropriate vehicle for gettihg

chil etibf various, ages to_respond. Specifically, I wanted to know whether
, .

. .

-kin,ergarteners wou10 see the same elements in the story that the fourth-grades did.
: ?i, ,

, . .-

. In other wore; would kindergarteners' drawings be dAfferent from those of older
, .. .

fildren?

Twa variablps were measured: Color selection and the degree.of imbeddedness in

the drawfrigs: To measure patterns of. color selection, the children were directed '1c(
/ \.

. .

"draw.anything that-came into their mindS after hearing the story`_`; but?they'had to

restrict the.Ose'of colpr in their drawings to three colors from a giVen packet of
4

.

eight.. It O'es.'felt'thit childrep.selected red, green, brown, or black,,their
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drawings would be more "tree.oriehted." If the children

(yellow, orange), blue,.orpueple, their drawings would
.

..
.

, .

To measure idbeddedness of drawings, a content analysis'
*
was able to determilie whicNspect of a'giyen picture wa

For-4 tance,.a student.would be. perceived as more "tree

drawn with branches.comin9 from the trunk, leaves on the

-3-

selected fl esh tones'

.

be more "by' riented.

charT(See ApPe dix A)

s drawn in eateit detail.

oriented" if the tree Wlze

4

branches, and apples on

the leaves thidthe student. who-merely drew a trunk and a green mass. Likewise: a ,

student would beperceived as more."boy oriented" if the human figure had fingers,

toes,iltaciarcharacteristics than the student who merely drew a stick figure.

A few tentative; neraliiations were made-fromthis study: ,First, kindergarten

and first grade children tended to select .brown, green, and red crayons to draw

trees; whereas second, third, and fourth grade children tended to select orange,

yellow, and blue to draw human figures. As to. complexity of drawings, general

complexity increased-from kindergarten through fourth grade, although the Most

kfnOprgarten picture was more cbmplex than-half of those, drawn-by.third gradq

Younger" children tended to. focus on details, in the tree; older chilAren tendi

focus on details in the human figure. It weuld ha've-been nice'te assume th /the
, ,

evidence in the drawings concluded that younger children view The.Giving T as a.

story about a kind old tree and that older children view'Ie GiOng Tree a sad
. .

commentary on human frailty. However; without extensive background i psychology

of Children's drawings, such quesOons could not br readily answered:

A subsequent study (10Onlan with Franks, 1977) attempted to dete

illustrations in the text of The Giving Treeldfluenced the drawings
. /....4 ..

,- e ^
of color and complexity. That is, did children merely copy froM

i ma Whether the `,

th in.terv5

the pictures

they had seen? The stork! was reuto two groups of-.c$414dren, each soup ranging from
1 §

kindergarten through fourth grada.cnegroOup saw the illistrati
.---

. .

grOup wasn'rallowed to see' either trine cover (which was masked) /o
/

the text. Results indicated that no significant differences e

color in composition between the corolg4saw illustratiph

. 4

, while the'other

the pic,tures'in

ted in Vie-use of '- ,

and the experimental'



(didn't see strations) groups, lsingd chi - square (p (.05) by grade level and

total group.

The Problem

. ,

..

..
.

The tootpreliminary studies left investigatOrs with the, impression -that -

,

.

nses of primary school children to a piece of literature variid according.to
.

. _

age. both studies, the drawings of younger children were *definitely diffirent

from those of .older children. But %tit, the drawings were dif4r1ntwas C6ifftcultto
,

Idetermine. 'It was decided, subsequently, Vi focus on the verbal ofprimary .

tschool chi mien. The general question' was this: Do younger elementary school

children talk sii.fferently about literature 'than do older elementary school, children?

The Procedure'

Forty elementary school children in neighboring schools, drawn from the same

population as was used in'the two preliminary studies,,were selected to participate

in the'experiment, Ten children (five boys and five girls) were randomly selected
.

, .

from each of four intact classrooms: kindergarten, first grade, second grade,rade, and a

0

combination third-fourth grade.. In the combination grade 3-4 class, three boys and

two girls from grade 3 were selected,las well as two boys and three girls from grade

'four. Checks on chronological agO*ere made to assure that none of the Students was

repeating a grade. One ihvestfgator, Specially trained in responsei,theory; was

assAgned two the ten children within each intact classroom. The four investigators .

had participated in the first preliminary study.

Working one-to:onei the-invesOgitar met aod'chatted infomaliy with each child,

then explained that the child was about to hear-a story, Where the Wild Things Are,

read aloud. Where the Wild n s Are, by Maurice Sendak, is popular picture.book

,ihirt tells the story, of Max, young, high-spirited pre-schooler, who 4s sent to his

rave without stwer.for sassing his mother. While in his room, Max fantasizes a never--

nevmr 'And populated by wild beasts, whom he controls. Max decides to leave the

place *where the wild things are" to return home. There he finds his hot sapper

waiting for him in his room.
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.

The childwas"asked sheor he would mind talking abdut the story for'about

_five minutes into a tape-reirder. If .the child agreed (and each childi.did), the
,

investigator read the book aloud while intermittently showing'the pictures. At the

conclusion of

and began the

. .

the teading,,the investigator
-e

discussion wittran open-ended

feeT After the initial question was answered. investigators were instructed to

unobtrusively'turnea on the tape- recorder

question: !Flow did the story make you

,

converse' with the' child in a natural and unscheduled way, for five minutes. "Natural

an. witileduleda was defioed as building Subsequent questions on previous student

responses. "Investigators thbn transcribed the tapes accurately as play ),itlog and

submitted them for analysis.

Variables of Response

In assessing the transcripts, investigators focused of the following research

quetions. in parentheses are the dependent variables being assessed.

1. Does number(of interactions with the questioner vary according
to grade level (number ofintel(actions within five minutes)?'

2.
-\

Does fluency of response, that is the number 'Of words/responie,
varyaccording to grade level (fluency)?

3. Does the tendency to volunteer information.vary according to
grade level (volunteered responses)?

4. What effect 'does grade level, have upon the initial responses
to- the question "How did the*ory,make,youfeel?linitial
responses)?

5. What-effect-does grade livel have upon the way that children
justify thefr initial responses (clarification of initial
'resAnSes)?

6. What effect does grade level have upon the types of 'responses
children make (categoriesF of respons)?

7. that effect does gentler ha-we on variables 1-6?

v
( Assessing the Variables

NuMber'of Interactions: Since pole was controlled at five minutes per child,

investigators.4ould readily assess, by"student, the number of responses, or

,
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)

.interactions the student had with the investigator: diresiionse was defined as

,that student talk which falls between twb.consecutive investigator responses.
. -

Consider the following examples:

A

p

I. How cd d, yqu feel. then?

,

1 S.. S'ca d. I mean, Max wavfrightOned and
1# was sort of frightened too.

r.

(2)

I. Why do you think Max

S. 'I don't know.

I You don't?

(3)

I, Then...

id that?'

.1

S.: Then he stared them right in the eye.and
said, "Be quiet, pf you know what's good
for you."

I.)1 Then what happened?

6

`Ma

Each othe abdve ,assages marked "S" would be considered one response. 'Ince the, *

response follows'the words of the irivestJgator, the resporme is also considered an,

interaction with the questioner. It

Fluency. FlteriCi was defiried as the length of a response, or theindmber of

words 4n a respotse: e.g., a and difficulty would each be considered as one word.
p %

Expressions such as "uh uh" and "uh.' and "ah" wee each considered as one word. -

S.. . --..A.

Kinesics (e.g., nodding; shalOng head) though noted in the scripts, were not countelt..
,,,,

...
as words, Laughter, also noted, was not tabulated as p verbal'resconse. ,

,

- -Volunteered Responses. Volunteered responses were defined as those respenes:.
..- -

.
:'..1!".

containing additional information children would give in response to a yes-hp:

iuestion. As the scripto were evaluateci4, the number of volunteered reiponiescto

4



yes-no questions. was codipared to the number- of responses to yes-no questions that
. , ..

.

didn't contairivoluntary information. .Hete kce some prototype responses: 4
. . . A .

(4.)'
.. .

I: Did.you like the book?
%

.

i
S: Yes, I did.
, .

k'
i

I: Whatdidlou like about it? .

A

(s)
4: Did you like the book?

1° S: Yes, I did. I thought the pictures were
fun to look at.

I: What else did you lika,about it?

Response (4).would be classified as an unexpanded answer to a yes-no question.

ResponSe '(5) would be classified as an expanded, or voluntary'answir to a y4s-no

questidt. .

Initial Responses. At the OPpeoping oftpe djscmssion; each student was asked

the same question: "How did:you.feel about the book?" Students Were expected to

respond with a single word or a phrase. Each word-oi- phrase could be classified into

three categoric positive responseslirg., good, funny, happyl negative'resPonses

(e.g., sad, unhappy, afraid), and unsure responses (e.g., I don't knowl.

46.t Clarification of InitialAesponse. 'In pursuing the initial response, investigators
,

would.iskadditional questions that would clarify the initial responses. Hopeftilly,

'invatigators cdyld gain further instght into Wha't particular elements oi'ihe'book

)

the students were respOnding.to most dominantly.

Categories of Retoonse.On analyzing the 'types of'responses the' children made

during the five-minute discussions, investigators used categories established by

.Purees and 11,ippere (1968) and reported the results in terms of percentages.

Results
.

Thtity of the fbrty transcriptvwere Submitted for analysis. Ti,e investigat15
g

working with ktndergarten youngsters was unfortunately unable to,finishhis pert of

the project; consequeAtly, only firit, second and third-fourth.ipedechildren;s

responses_ could be compared. -'
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' .
1., Number of Interactions

In tabulatihg the number of interactions the yudents f intact clissrobms
.

had-with the investigitors,I foundthat second-grade youngste had the highest

meaty number of interactions., First graders had Vie lowest mean number of /

tnteractions. (See Table 1.)
#

or

Table 1. Number of interactions between primary
,

schoo'
children and investigators:Thy grade level.

irade.Level N Students N Responses- X Responses RangeJ
161 10 204 e 20.4 415-31 , or

2 10' .264 $6.4 , 16-38 or 22

3 -4 10 2 39- 23.9 12-36' or 24
I

., .

, I

r

3 5 147 29.4 21-36or 15

4 92 . 18.4 11

However, wren the third-fourth grade sample i9 divided into two sub-samples, the

picture is different. The third graders had the highest mean number of responses,

while the fourth graders had the lowest mean number of responses. Also, the

compratipe ranges of thiid graders (21 -36) and fourth graders.(12-23) suggests that

Wong dffferences in these two,sub-populations might exist.

2. Fluepcy

fluency was interpreted as the length ofrespopse, that is, the number of words

that a child uttered between two consecutive 'investigator responses. To arrive at a,
4 .

mean fluenqy score, the total number of wOrds-tOot etch child uttered duringthe five

minute interview were divided by the number of, responses the child gave. For
.

. -

instake,.if a child uttered 235 words during 10 reipon'ses,the mean fluencey score

would!e 23.5. Fluency scores were compiled andltarted according to gade level,

(See Table.2.)

9
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Table 2. F" encyjscores (mean ,length Of res'OonW.-
,b grade level,' 6 ,

t,

0

. N Total Length 1.A Y7Length
'Grade Level Students - of Responses Responses. bf Response Range

-

1 A 10 605 ',. 'Z04 2.965 1.2-5.9

. ,

2 10 .2076 - '264 ..7.863 3.4-20.9

. 'l

-

'3,4 10 1255 f39 5.251 2.7-13.5 .

3 5 778 147 5.29 3.4-8.1

, 4'' . .5 471 92 ,5.19 . 2.743.5,

%

As Table 2 indicates, second grpders were most fluent; first graders were least'.
*I

. 6.

.

fluent. Arso, second graders as a group had the widest ra9ge of hea'h,fluency./r
(17.5 words)4 first graders and third graders had the narrowest range of mean fluency

(4.7 words):tin examining the fluency of the third- fourth combined group; third
lk

grader's and fourth graders, as sub-samples, dolgt differ appreciably as far as

mean length of response. However, third graders tended to talk more and'have many .

*

more interactions with the investigators tharsdid fourth ,graders. Alio; fourth

graders tended to have,a wider range of medrfluency (104) than did third

graders (4..7).4

I. ,Volunteered.Response
. .

`During thiir five-Minute conversations with chil)Yent investigators tended to

. +1;

ask 'a number of yes-no-questioffs,'in order to facilitate the clarificatiot of what

the children were actually saying about Where the'Wild Things Are. In dealing With

.
these yes-'no questions, children had two alternatives. -First,.they could answer

merely iith a yes-ifte answer or a no-type answer: e.g., "Yes," "Yes, do," "Nb,

I don't," "No, I didn't." Second, they could volunteer additional information% Whatr . 4

10
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I wantgd"to 'determine was whether older children would be more inclined to,volunteer .

imfonmation than younger children*. Table '3 reports the ratio of expanded

(volulteered) to unOxpanded responses to /es-mo westions, by gradelevel.
,

(Insert Tablie 3 here.) . ..?

As ,Table 3 indicates, all of the chiltiren tended not td volunteer responses

6. --
However, there was a greatest tendency Wyolunteer responses` in the,lecond grade;

there was the least tendency to volunteer responses tn the first grade. In comparing

third, to fourth graders-in.the combined tlass, one can see that although third
: .

graders tended. to have more volunteer respons* to yes-no questions, totiirth graders.

_ ....tended to have"a higher ratio of expanded to unexpandedluswers to yes -no questions.

4. Initial Responses

At the beginning of the interview,,invettigatois asked the chilidren.the

,ended question "How'did the story make you feel?" Children tended to answer this

question with single words or sit phrases that smgges
tEld

(1) positiVe.feeli,ngs,

(2) negative feelings, or (3) unsure Ihelings., When students expressed unsureness,

for instance by saying "I don't know," investigators asked further questions to `

LdeterMine.if students could clarify their feelings. With one exception,*urther

questioning evoked either'spetific positive or negative responses from the students.
.

Table 4 maks the tabulation of initial responses according to grade leVel.

(Insert Table 4 here.)

1

Tale itemizes the actual theme words used in the initial, responses of the -

. .

children.

(Insert Table ..5 here.)

Table 6 itemizes, by grade level, the ways in which those children making initially

unsure responses clarified them.
/

4.InsertiThble 6 here.)
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Table 4. Tabulation of-initial responses to
the eibestion "How did the story
make you feel?" -- b, grade level.

. Positive !

_ Responses
Negative

onses
Unsure

Responses

-12-

ti

Clari d

itr4..,-,:onses. _, _

.

t -

.

.

.

4111/111111

till

Unsute -,

. 1

(N.- 91
.

.

2 .

r., (W - 10)

.

34.
(N - 10)

3

4(N-5).

.

.."

8

5

2

,

.

.

.

.

1

1

,

....

.

1

0

5
-

,

3

/

.

.

.

a

5

3
diR

.

. 1

-----:..)

a

'i

.

'N

i .

;

...

4 ,--

,

.

1

.

0

..

0

1

1

.

1

0

.

.

.,

.1,11

0

0

ft

I

13

I

4
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Grade Level

I

Table 5.. Itemizationof4dItial responses to the question
"How did the story make you feel?" by type, by
grade level.

Positive
Responses

0\

Negatfge
Responses

-13-

UnsUre
Responses

N.

._

, 1

* (N -9)
.

r

happy (4)*"

. good (2)

'fine (1)

like '(1)

' sat (1)

4

2
i (N-10)

ill1..

.

happy (1)

good
funny

ilill

. fine (TT
What (1)

.
.

.

.

.

I don't know, (4)

'411j gon't

iplain it (1)

.

,
.

.3

(N-5)
funny (1) .

=

. scared (1),

scary (1 )-

, weird IT) I'
.

. I don't know (1)

.

.

4

(11 1)

.
-

funny (1)
_

scared (1)
queer (1),

Irw .

. illib,

I don't know (2)..

.

a .

. *Numbers in pare hgseS indicate the number of children making-
.that reslkonse.

N

14



Table 6; Itemization of h6v children clarified theirinitia
unsure responses to the question_"How did the story
make-you feel?" -- by grade level.

c (became)

Unsure (became)
Respor e >Positive

(became)

-14-

Clafied
Unsure Response

Ne ative

4f

Still

t Unsure

.1 -- - 0

,

.

0 .

.

0 .
.

0
.

2 .

.

I don' know. -=-->liked
"I don't know.

story
)liked monsters
)iliked pictures
)liked story

s..

, .

.

.

.

,

)(was never
able to_
clarify)

I don't know.
I don't know.

I explain it.can't

.

-.

.

.

.

''"

.

.

I don't know.
.

) tads

.

_ .

.

4

.

.

I don'tAnow.
.

happy .

>weird

..-
.

.

.

I don't know..

.

.

.

4.

Tables 4. . and 6. form the basis for some tenuous generalizations about initial

responses. Younger children, specifically first and second gralters,tended to

respond initially more positively.than-did the older children, the third and fourth

graders. Eighout of nine first graders claimed that the story gave-them positive .1

'feelings; whereas only two 'students from the third-fourth dist claimed that the %tory

gave positive feelings and then because the.story was "funny", Note {he words that

thi -fourth graders use in their initial responses: scared, scary, weird, queer. ,

Note also the tendency among second,, third, and fourth graders to admit "I don't know,"

but to clarify-feelings with further discussion.

5. Clarification of Initial Responses

Investigators pursued questioning stude;its so that the initial response could

be clarified. For instance if a story made a child "happy", the investigator wanted ,

to /1.nd out. why.

a

Table 7 presents'a profile of what aspects of the book children'

15
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'

t '

9 4.
referred to when thpy..clarified their initi ponses,' grouped according to grade

level.

(Insert fal?le here)

As suggested earlier, the

tended to bedmore ppsitiVe

focus on personal security

4,1*: 1111,
.0

crarifi\ ed responses of firstargi second grade children

thaii 'chose pf third graders*yiFirst graders tended to

and" good times (e.:g., home:, food, friendship, parfy),

whereas second graders tended to f,focut on a primitive literary appreciation

(e.g., humor, liking the pictures,ttt story, the fantasy). Third and fourth .

graders focused on the "darker", aspects af'thebook, particularly fright, .

uncertainty, and relUctance to adept the'fantasy (e.g., "trees Can't grow in,

your room"). Of the 28 clarified reesponses,;12 dealt with the monsters. Children

in all grade levels, tended to focus On,these creafr.ei/,-but only tialf of the

children assoeiated_tte monsters...with a positive experience.

s .

'6. Categories of Response

/
/

/
/

The thirty scripts were analyeed us4ng Categories in Purves and R1B0ert (1,9687.

4
Each response was coded -by a number.representing a sub -category, and'a frequency.

4

4
distribution Of each category rep ipode'for ea;h transcript.

..: ,, .

grade level totals, which were'then\translited into percenta
. .

, -

For instance, in the first grade transcripts; there were 19,

Data were comoiled,by

ges of total' responses*

respOnses .categorized as

"engagement-involvement." Wowever, since there was a total of 206 responses, the
'-1

/ 19-engagement-involvement responses represented only 9 percent of the t6tal response.,* . s
4 .OP These data are reported in-Table 8.. 'TabJc 8 indicates a few generalizations about

4..)

the first, second, third, and fourth graders who were sildfsid:

1. . As a group, these thirty elementary school-children used all four
majje categories as well as the miscellaneous category.

. 2. As ,grade level intreases,'there is a tendency,to make more responses.
in mEngagement-Involyement" and "Interpretation:"

3. As grade leyel increases, mere is a tendency to make fewer responses
'classijOed-as miscellaneous (for this:study, most miscellantous responses
tended to be unexpanded,answets to yes-no,questions.)

16
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t Table 7.
- I

Profile: Aspects children referred.to When they
clarified their initial responses.

-16-

.
, '. GRADE LEVEL g,nitia111::

Response r
.s.

. 1 . A
. _

;2 -' 4

1. Happy (N=6) .mother waiting
.w1,41 party ,.' ,
. party I
wild things .

;breakfast
waiting

' v.:

,. ,

,

,

. -

.good feeling
)sailed

and met .
monsters

(includingi
one 'I limit
know!'happy)'".

0., good (N=3) -.,
.goin9,hcl ..

ide - -

.arty
. funny-4

monster . . -. .

3. fine (N=2) I'N:(do
epansioh)"

t,

.funny----)
fees

.(mohs ter s)
.

A. liked it P1=5)
riTcTuaing 4
"I don't known
---)1 iked i t)

. ..

.sea-serpent
wanted to be'
'friends

,

.when Max left _

(left' tg e
moniters)

:the monsters,
.the 'pictures

-

.

.

.

5.funny (N=3) 4 . room grew
into _a forest-

.

.room grew
into a
forest

,
.rvansters

!....,

Imit
5. neat (N=1) .

. ... .(retold story)
.

1. sad (N=2)

(Including
one nI don't.

( know"sad

.no supper
and met wild
animals'

,

,_

,.,

.Max was
going to
kill the

.dog

Z. scared .(N=2)
. ,

c
-,

.

-
-.-

.----1
: ;

, . %
-

.
.

- 0

- sorry-,
because
they were-

'left alone

.monsters

3. scary (Nglj
: i .

.Didn't knolig
`what would
happen

.

.

4. -queer (Ngl)
.

,
, .rooll became

a jungle

5. weird (N42)
(including one
"I don't
know---> weird)

, i
-

-

s ,

.
-.animals

.

_

:trees growing
in bedroom.

.

,

i.,11 indicates further clarifkatioh
,

1

/
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va;
-

4. First, grade children made no evaluation r

5. There existed little or no difference arm grade levels.aS
to the proportion of perception responses

6. Second and foutth graders

evaluative responseS than

(Inse

tended to have higher proportion of
did first and/ ird.graders.

rt ?able h

Noting the high propiortitn of.responpes_Und r the- miscellaneous category,-I

reanalyzed. the frequency distribution of respon es,'excluding the. miscellaneous ;

responsts. For instance, by excluding the 12/9,mitcellamecnIs responses from the

first-grade transcripts, oneccan tee that firit-graders made interpreti-ve responses

er

40 percent of the time, rather than the originall5 percent.. From the data
0

presented in Table 9, one can rankoorder,according to frequency of use, the four
,

categories.df 1-esponie by gradeleyej (See Table TO.)

(Insert Table 9 here)

(Insert Table 10 here) es.

According to Table.10, second and third graders gave prefererice to engagement-

,

Anvolvementfreseonses; whereas, first and_fourth:graders'gave preference to

f
interpretation responses. Evaluation appeared Vibe the least'favored response ',

The data in Tables and 10 are reported only fm terms of main categories.j,
Table 11 presents' a frequency distribution of responses,-according to the sub-

categories (Purves and Rippere 1468r, More interesting that those categories used
%,

are those categories not usedOf thd 23-sub-categories, 13'categories were not used

by the thirty children. Under engitlefljentTinvolverda, responses tended to cluster

under "general: a$d 'reaction to content." 'Under perception, responses tended to

cluster under "content.' LikeWise, under interpretation, responses tended to cluster

around "content:" Ulder evaluation, responses were distributed in all four sub!

categories. In effect, there wags

idrIlake generalized responses and

a tedency on elementary school chi'dren's parts
4

spegiffc responses that focused on the book's content.

-fr What few evaluative comments' that were made; tended to be distributed, une)ually

among the four sub-categories.
18
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Table 8. bistribution of Responses According to Purvey-Rippere

Categories, in,terms of percentages of Responses, by.
Grade Level

Grade Level Engagement'
Involvement

1

Perception - Interpretation
-

Evaluation

4

Miscellaneo0

M Resp.
'% N Resp % "

4..

N Resp %. N Resp % 14 Resp

1

(N = 10)

.

.

.

.

19 ,z
.

. .

.

27

..
4

.13. - 31
. .

M

15 0 0

.

129 63.

( N a 10
c .

: 52

4

4

20 .25 +10- 150 19 i

1

31 11 104' , 44

3-4
4(N = 10)

%

-

,.

v.
. 58 .

I

24

-.,

26'

1

11 ;
.

.

1

53 '' 22

.

1

1

16

...

7 85 36

(N*5)

/ it

1
39 1 27 15 10 26 18 5 4

,---

60 41

.

\ 4
(N*5)

t

1

.

19 20

.

.

U.' : 12 ' 27 29

.

41

.

11

.

12 th

C

_

29

1

14.

1 a.

If

Sr..

5



Table 94

41.

r

Distribution of 'Responses According to Pu rves-Ri ppe re
Categories, in terms, of Apercentages of Responses, by
Grade- Level --excluding Mi scel 1aneous Category

Grade Level Engagement
Involvement

N Resp

Perception

N Resp S:

Interpretation

N Resp

111 Evaluation 1\

19 25 27 35

2

(N = 10)

I.
3-4

(N=10)

52,

MI4

L.
33

38

25 I 16

3,1 40

26 17

50

53

32.

35

; N Resp

0 *0

31

16

19

10

4 1

3

(N=5.)'

1
39 46 15 E 18 26 30 5

14

(N =5)

.

19 28 27 ' 16

4

/



Table 10. Rank Ordering of Categories, According
to Frequency of Use, According to
Gradeotevel.

1

-20-

tf.c_

01;

, >

Category

_Grade
Engagement
Involvement Perception InterOretation Evaluation

1- 3-.- 2 1 4

2 1 4 2 3

3 1 2 4

4 2 _ \ 1 3.5
p

41,

tv

4,

"0 up

a

V
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ill - . ,
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t

_ Table-11. Distribution `of Responses Atcording to
.

, . t

PurvesTRippent Sub-Categories $'
TP.Grade Level ) .

. ; -. .

_

Sub - Category

N Grade .

Responses
N Grade a
Responses .

N Grade 3-4.
Responses-

N Grade 3
(OnlyjRes-

ponces

N Grade 4
(only)

Responses

ENGAGEMENT*INVOLVEMENT

.

Engagement
. general ' .i5 27

.
.

34
,

27
.

46

7

reaction to
literature 0 . 0 0 - 0

-..,

.*

reaction to
form 0

.

.

0 , 0

.

0 .

reaction to
content ..- ' 4 25 24 12 -12

PERCPTION
.

_
,

,
.

. .

.
_

perception
general

. -

0 1 . 1 1 0

language 0 0

.....

0 0 0

literary
devices 0 - 0 0P. .0----- 0
content ,

. 24 24 25 14 i 11

technique/
content

,

.

3 0

.

0 0

`structure 0 0 0 0 0

0 0 i. 0 0 0

literary'

clasSificatton 0

1

. .

0 0
.

0 0

. contextual

classification 0
.

0

.

.

0 0 0

INTERPRETATION

interuefation
general 0 0, . 0 0 0

interp, of style 0 0 0 0 0
.

interp. of content 31 50 - 53 26 - 27 r.40

mimetic interpret.
kr

0 ,
.

0, 0 0 0

typological interp. 0 ' 0 0 .0 0
.

.

valliation Ignerr ' h.

.

0 5 2 I 1 , , 1

ffective evaluation 0
.

2 0
r

0 0

val . of method
....

0. 13
.

14
-

4 , . 10

vai. of author'vision 0 11 . 0 0 4141w0.

- .

., 24..
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7. Sex Differences in Response Patterns

-22=

Fifteen boys and fifteen' girls participated in toe project. Since the leading

character of "Where the Wild Things Are"-is a toy, it Might be interesting to see

if giirls responded differently to the book than did the boys. Tables 12 and 13

preset data on the "Six variables of the study, according to sex.:,

(Insert Tables 12 4nd 13 here)

There appear, then, to be no dramatic differences between the ways girls. responded

-to the book and. the wayrroys responded to the book, with a few minor exceptions;

tenuously/offered because of the small N:

1. Twtee as many boys (4) as girls (2) responded to the book
negatively in their initial response.

Lk Twice as many girls (61 as boys (3) were willing to respond -
` initially with "I don't know," or some comparable response

indicating unsureness.

3. Twice as many girls (4) as boys (2) ysed the word "happy" when
responding initially to the book.

4. Two boys used the word "fine" initial responses, but no girls
Od.

S. Four boysibed the word "liked it" or admitted to.gliking"
specific Wects of-the story. Girls didn't use "liked it"
nor did they expand on the question "What did you like about
the book."

6. More girls (2) than boys96(1) found-the book "funny" or admitted
that the book made them feel "good."

7. One boy used the word "neat" in his initial response.

8. More girls (2) than bOlys (1) found the book "scary" or admitted
the book made them "scared."

I
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Variable .

Table 12. Sex Differehes in Response Patterns

Girl 'Bo
_

1. inter ctions/T
five'minutes .

to'

e

-23.8

.

,

.
.

4 '

"23
.

2: .fluency Fi number
of words/response) 5.5 .

G

4.8

.

,

31 X expanded or
volunteered 1

responses to .

yes-no questions
,(ratio)

.

-
.

22/78

.

.

.

-

18/82
,._

.

.

I. initial responses
r

a. positive

b. negative

c.

7

2

6 .

.

.

8

4 'Of

3

-

.

5. how clarified
,

-

.

See Table 13 See Table 13

t

5. -categories of .

response

°- a. engageMent/ .

involvement .

b. perception,

c. interpretation.

d. evaluation

e. miscellaneous

,

.N

.

%

.

....-N
wo-

%

6g 19 60 , 17. 1

35 10 - 43 12

63 17 . 71 20

35 10

..

27 J

162 156 44

26,
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Table 13. Profile: Aspects children referred to wheri
they clarified their initial responses.
Coded by Sex: Girl (G) Boy (B).

-24-
1

GRADE : LEVEL
.-

Initial .-

PesponsA

.

. .

1.

/

3 4

w.-
. ha (N=6)

,

.mother waiting

(B)
.wild.party

(B)

.party (G).

.wild_

(G)

.breakfast
waiting (6)

.

..--' . .

.good feeling-
----) sailed .

and met
misters (G)

_

,

nc uding
one I don't
know"ilhallpy)-

.,

2. and tN=3) . .going home
(B)

.party (G)

, .funny---)
monster (G)

3. fine (14=3) .(po expansion)
(B

-.fUnny--Ho,
faces

(monsters)(21 -.

,
.

4. liked it
(N=4)

luding
don't

kn "---4
liked it j .

.

.

. _

.sea,rserpent

wanted to be
friends (B)

4?
o"

.

.

..4

.'N

. i .

.when Max left '

(left the

monsters) (B)
.the monsters

, (B)

.the pictures
On

5. funny (N=3) . .room grew ',
into a forest

(G)

.room grew
.4nto-a
-forest (G)

.monsters
(B)

1.

6. neat (N=1) .(retold story)
(B) -

1. sad (N=2)
(including
one "I don't
know".--4Sad)

,..

.

.no supper
and met
wild ,

animals
(G)

.

, .

I I

*Max was
going to
kill the

dog (B)

4

...

2. scared 4111=2

..

,

.

k-

.

0'

.

.

.monsters->
Awry
e6ecause they
were left '

alone (G)

.monsters

(B)

3. scary (Nr1)

_

,

.

. .Didn't know
what would/
happen (G)

4. queer 0471), .room became
a jungle (B)

5. weird (N=2)
(including

one "I,don't

.

-

.

.

-

.

',animals (B)

.

.trees growing
in bedroom (G)

2-7
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. Conclusions

' A study of this type is fraught with numerous methodological problems. First,

it is difficult to get young children to sustain discourse about literature without,

facilitation. In thii study, the facilitation came frop sensitive adults who care-
,

fully tried to.probeintO the children's feelings. Doing so, they asked those

queslrons which, at that time, seemed most likely tot stimulate clear responses..

Hewever,,those questions tended to elicit specifie.respOnses. For instance; a

question asking for "perception," would, most likely, elicit a "perception" responie.

So this study could just as well be analyzing the types of questions adults ask

children about literature. Nevertheless, children didn't always answer the questions

as.expected. Occasionally, when children were asked "How did the book make you

feel ?" one,is left with the impression that answers, such as "weird". or "scary,"

suggested descriptions of the book itself,rather than of the child's feelings. In

many cases,, children departed from the question to talk freely of their own

experiences at borne.

Further studies of interactions between children and adults about li terature

might indicate which questigns stimulate response and which questions preclude

response. For instance, in reviewing the transcripts submitted by. the first grade

investigator, I noted a tendency to ask whatDouglas Barnes (1971) refers to as

"social control"
r
quetions: "There are some wild things that are friendly; right?

or.Nhy did his mama put him to bed without any supper?" whenthe subject of the

diftiplinary act had not been brought up by the student;

One thing this study emphasized is the unbelievable variety of response

patterns that'can exist among children the same age, the same sex, in the same

classroom. Although a few tentative patterns of response according to grade level

and sex emerge, these are tentative, and, perhaps, a replicated studymight produce

Wally different results. Thiry children participated in this study, but they

were thirty individuals. I will always remember the second grader who claimed

"Monsters are dumb" as well as the first grader who claimed she could tame ihe

same iponsterssby "Kfising their paws.

26
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Lgrel 1
(1 point)

Table 14.

-112.L
' (2 Peintf)

4 ...Appendix A

Evaluation Sheet: Nonverbal Responses

Level 3
(3 poiq,e)

*tree
0.

*tree top *branChes
.0

Level
(4 point01

lea

apples. . leaves
stem

4%.

Level. 5_

(5 'pants)

apples leaves
stem

0*leaves
. *trunk
0

I

, bark
hole-knot heart

*carted heart
roots
feet

r

rs

branches .

I '

-1 face

leaves
applep
eyes

mouth
*stump
0

flag-pole-banner pole
banner

bark
atriOes

Tt,

*carved heart

roots
tears
fug
holt

I/gaX

*sky

,background

.clouds
112112

cloud

*blade-

*handle

face r eyes glasses
nose,

South
'rays 4.

birds

*grass

flowers

dirt

1 *stints
blades

.14aves .

strik
bloisom
'hill

rock


